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This study explores the differential effect efd types of corrective feedbadtrategies explicit and impliciti on the
acquisition and retention of correct past form of irregubs by Iranian English &oreign Language (EFL) learners. Sixty

out of 80 preintermediate EFllearnerswere selected as the participariiased on their perforance on Key English Test

(KET); their scores were between one standard devia@) &bove and below the meaM) Theeafter they were
randomlyassigned into two experimental groufiee explicit group N = 30) who received explicit corrective feedbamukd

theimplicit group (N = 30), who received implicit feedback. Results indicate thaexplicit group outperformetheimplicit

group on the immediate and delayed pests. The findings of this study have theoretical and pedagogical implications for
teachers. Feedback strategy provides teachers with information on effective teaching and student comprehension, and
encourages them to use technology in a way that reduces anxiety and facilitates social learning.

Keywords: acquisition;computer mediatedommunication (CMG) electronic mail émail); interactional €éedback; past
tense; retention

Introduction
Second language learners require feedback on errors when they are not able to discover how their interlanguage
differs fromthe target language (Whjt2988 cited in Tatawy, 2006).

According to Longdbs wupdated I nteraction Hypothesi :
interaction promotes interlanguage development; interaction connects input, internal learner capacities,
especially selectivattention and output opportunities, and comprehensible input influences acquisition of
second language. Lond 977, 1996) and Lyster (2004, cited in Lyster & Satio, 2010) widely concur that
interactional feedback promptecond language (L2) development.

Since the seventies, Second Language Acquisition (SLA) researchers have investigated the role of
interactional feedback in second language classroom. Long (1977) maintains that feedback obtained during
negotiation work might have facilitative role in L2 development in vocabulary, morphology, and syntax.
According to Schmidt (2001), conscious noticing of language forms is necessary for learning to take place.

Philp, Oliver and Mackey2006) argue that interactional feedback refers to the feedback obthiriad
the interaction. It is an indication to the learner that the ugbedfarget language is incorrect (Lightbown &

Spada, 2002). As Long (1996) stat@seraction can play a key role in driving L2 development forybetause
learners rely on semacdlly contingent speech as a primary source of positive and negative L2 data.

Based on descriptive studies of teaeskident interaction (Lyster0R2; Lyster, 1998 cited in Ellis, 2009),
feedback occurs as one of these three types: explicit correnticessts, or promptExplicit correctionand
recasts supply learners with target reformulations of theirtaget outputin explicit correction, the teacher
supplies the correct formand clearly indicates that what the studensayingis incorrect.For recasts the
teacher implicitly refor mul gtwherpromptdinclume a variety of signdls t he s
(other than alternative reformulations) that push learners toegir.

December (1997) states th@MC is a process of Uman communication via computers that involves
people and situates themarparticular context to engage in processes to shape media for a variety of purposes.

So, feedback is provided through symmetrical (leatodearner) or asymmetrical (expéd-learner) exchange
via synchronous (text chat) or asynchronous (message

As Lee (2011) puts it, CMC has been taken up to allow foreign language learners to interact with each other
in the target language. Accoiry to him, during online interaction, learners get input, attend to feedback, and
produce output. CMC interaction is based on integratidnteeory in SLA which holds thatiearners who
interact with the task can make connections between form and rgeanththis can benefit them (Long, 1996;

Pica, 1994).Lee (2009) considers the benefits of CMC as supplying rich input, promoting pushed output,
providing plentiful and dynamic feedback, focusing |
enhancing noticing. Researchers such as 3éia#f and Nicholls(2004, cited in Motallebzadeh & Amirabadi,

2011) report that CMC has been employed in a variety of contexts to replate-face communication.

By the advent of thinternet as a means aframunication and prevalence of computerthateaching and
learning process, more and more people have been using electronic media to cover their purposes such as
interpersonal communication, sending and receiving information, Gamputers also make weways of
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teaching and learningew activities, new products,
and new types of learning possible (Kozma &
Schank, 1998, cited in Murchd, 2005).

Warschauer (1995, cited in Hosseini, 2013)
emphagses the role of enail in CMC, and says
that email is the nost important application
regarding the interngé. According to Barson,
Frommerand Schwartz (1993, cited in Hosseini,
2013), using computer technologies can help learn
ers increase their opporitias to usethe target
language. Electronimail (e-mail) provides imme
diate feedback and allows students to discuss and
communicate directly, cheaply, quickly, and relia
bly. Previous research suggests that email can fa
cilitate communication (Cooper & Selfe, 1990,
cited in Alzu'bi & Sabha, 2013), reduce anxiety
(Kern, 1995,as cited in Alzu'bi & Sabha, 2013),
facilitate social learning (Belz, 2002, cited in
Alzu'bi & Sabha, 2013), and improve writing skills
(Warschauer, 1996, cited in Alzu'bi & Sabha,
2013).

In a study by Mushangwe (2014), 20
participants from dferent African countries
studying Chinese fothree months at Hebei Uni
versity, were investigated using the voice recog
nition application onsmartphones. The researcher
used tablets for pronunciation practice purpptes
boost
Here, the technology is used as the decoding person
representing how a native Chinese will decode the
|l earnerd6s speech. The
the exercise, participants become better aware of
their errors and corrected their pumetiation. In
addition, technology helped them to firide pro-
nunciation stability of the learners. Based on this
study, it was concluded that gadfilee traits of
voice recognition application osmartphones help
language learners to exercise spoken Clandt
can be stated that this approach elevates- self
evaluation and interest in learning any language.

This study investigates the effect of corrective
feedback through-eail on the correct use of the
past forms of irregular verbs by Iranian pre
intermedate EFL learney in written communi
cation format. In Iran, no attempt has ever been
made to assess the effectiveness of corrective
feedback via email in the correct use of English
past tense. Therefore, the findings of this study
might help to enhance eéhpractices of EFL for
teachers and learners. Previous studies have reveal
ed that high school students haaereat deal of
problems with target language syntax and proper
use of structures. Therefore, this study attempts to
accentuate syntactic and stwal problems and
offer strategies to enhance leard@eBility to suce
essfully deal with problems of this sort.

To do so, this study addresses two major
questions:

1. Is implicit feedback via email more effective than
explicit feedback via email in acquisin of the

correct pastenseof irregular verbs by Iranian EFL
learners?

2. Is implicit feedback via email more effective than
explicit feedback via email in retention of the
correct pastenseof irregular verbs by Iranian EFL
learners?

Methodology
Participants
The population from which participants were
chosen included 80 femalmnianpre-intermediate
EFL learners. Their native language was Persian.
From among them, 60 learners were selected as the
participants of the study based on their performance
on KET (2009), developed by Cambridge; their
scores fell between orggD above and below thigl.
Thereafter they were randomly assigned into two
groups: experimental group(lN = 30) that received
explicit corrective feedback and experimental group
2 (N = 30) that got implicit feedback after sending
their mail to the researcher. The limited number of
learners at the mentioned high school did not allow
the researcher to have a control group similar to
experimental groups.

These participants took part in thisudy
voluntarily, according to their access to timernet
out of the class sessions and were presented with
their regular course books developed by the Mini

st udent spmokenc Ghinése. d e nseryeof Eduationsin Iran.

In addition to these students and the
researcher, an experienced teadbek part in this

r e study. e expariehced dcleed farhillranith-diffu r i n g

erent teaching strategies, had the responsibility of
teaching English past tense during treatment.

Instruments

To answer the research questions presented by the
researcherthe following instruments were used:
placement test (KET), EnglidBook 1, theinternet

and email, and two pos$ests.

Key English test (The KET)

The KET used in this study was the test developed
by Cambridge in 2009. KET is an elementary level
qualification. It coers everyday practical English
and helps learners to understand simple questions
and instructions (Gree& Jay, 2005). The test has
56 reading and writing itemdor which onehour
and 10 minutes is allotted for answering. Each item
hasone score, and théast one hadive scores, so
these skills make up 50 percenttbé total score.
Listening items need 25 minutes, and the allotted
time for speaking is-80 minutes.The btal score

for the test is 100; listening and speaking carry 25
percent ofthe final mark. The candidatésscores
allow them to see how they performed. The relia
bility of this test was assured by administering it to
a group similar to the participants. The Kuder and
Richardson Formula 2{KR-21) reliability index

for the KET was .85.
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This test was administered as a language pro
ficiency test prior to the treatment to make sure that
the participants were of approximately equal level
of language proficiency and of grammar krow
ledge.

Course book

The AEnglish Book
Education in Iran was used during tBgperiment.
This textbook is taught three hours per week in
Iranian high schools. It includes nine lessons. Each
lesson consists of nine different parts: (A) New
Words, (B) Reading, (C) Comprehension, (D)
Speak @t, (E) Write It Down, (F) Language
Functions, (G) Pronunciation Practice, (H) Vocab
ulary Review, and () Vocabularyist.

E-mail

E-mail provides immediate feedback and allows
students to discuss and communicate directly,
cheaply, quickly, and reliablyPrevious research
suggests that-mail can facilitate communication
(Cooper & Selfe, 1990cited in Alzu'bi & Sabha,
2013), reduce anxiety (Kern, 199%ted in Alzu'bi

& Sabha, 2013), facilitate social learning (Belz,
2002 cited in Alzu'bi & Sabha, 2013and improve
writing skills (Warschauer, 19986ited in Alzu'bi &
Sabha, 2013).

Immediate and one-week delayed post-test

Two posttests- immediate and delayedvere used

to determine the effect of explicit and implicit
feedback on the acquisition aretention of correct
past tense of irregular verbs, respectively. The
immediate postest, administered immediately after
the treatment, was an International English L-ang
uage Testing SysteffELTS) test which included

25 grammatical items abotlte past ense.The first
part of these items included 17 multigkoice
questions where the students had to select the
correct form of verbs. The second part consisted of
two simple paragraphs with eight blanks; the
students had to fill in the blanks and writeeth
correct form of the verbs by means of the words
enclosed within the parentheses, and in the third

part, they had to write a paragraph about an event

which was related to their childhood. It is worth
mentioning that all the topics and tests were within
the participant8 vocabulary and grammar knew
ledge.

The delayed pogest was given to students

one week after the treatment. This test included a

writing activity requiring participants to write
paragraphabout theirprevioustrip. The length of
the pargraph had to be between-30 sentences.
They had to use the correct form of past tense
verbs.

Design and Procedure
The present study was conducted in a quasi
experimental desigras there was no true random

isation. The students were placed in classeshen
basis ofcertaincriteria such as their scores on the
KET and their access to theternet. They were
divided into two groupsExperimentalGroup 1 that
received explicit feedback, andExperimental
Group 2 that got implicit feedback after sending
thar mail, writings on the topics provided, to the

1 &y ofd e v erésearcited THe Yimitednnembbti of leasnérs in the

mentioned high school did not allow the researcher
to have a control group similar to experimental
groups.

The teacher taught English past tense as well
as rregular verbs and provided the participants with
eight writing topics during the experimemince a
week for eight weeks.Studentswere required to
send their writing to the researcher througmail.
Having received the feedback, the participants of
the experimental groups were compelled to send
their modified output as an independentmail
prior to receiving the next new topim order to
make sure of the studedtsoticing the researcher
provided feedback.

ExperimentalGroup 1 received explicit feed
back, that is, having identified that an error had
been made, the researcher indicated it and provided
the correction; the correct form was required to be
used by the participants in their modified output.

Example (1), asynchronous explicit feedback
The marticipant:| forget my English book, if | had
enough time | comed back hame
Re s e ar c h e rldosgot mg Engdlibhabaok, if
| had enough time | came back home (you should
say | forgot my English book not *I forget), if | had
enough time | came bacloime (you should say |
came back home ndt comed back home)
Modified output by the participantt forgot my
English book, if | had enough time | came back
home.
ExperimentalGroup 2 received implicit repetition
feedback, that is, having highlighted theoe by
means of emphatic stress or underlined bolded
uppercase words, the researcher repeated the
| ear ner 6,of whithtredormaulatiore by the
participants was required in the modified output. It
was emphased that the underlined bolded upper
case words had nothing to do with spelling
mistakes.

Example (2), asynchronous implicit feedback
The participant:.. On Fri day we
home. Then we went to the park and eat dinner. We
had a very good time there.
Resear cher 6sOn Friglay deé vaeot ka
my aunt's home. Then we went to the parkEaAd
dinner. We had a very good time there.
Modified output by the participant.. On
we went to my aunt's home. Then we went to the
park and ate dinner. We had a very good time
there.
At the endof the treatment, the researcher gave the
two mentioned podests to the participants in order
to determine the extent to which the treatment was

went

Friday
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successful in enhancing their ability to correctly
apply simple past
using orrect past form of irregular verbs was -ass
essed through items included in the pests:
writing a composition, completion test, filling in the
blank, and changing the sentences into simple past
tense.

The participants had to use the correct form of
pag tense verbs. Whenever they wrote the verbs
correctly, they got thenark

The immediate podest was an IELTS test
which included 25 grammatical items about past
tense. The total score for grammatical items was
25, with each itemworth onemark The first part of
these items included 17 multiptdoice questions
that the students had to select the correct form of
verbs. The second part included two simple para
graphs witheight blanks that students filleith and
wrote the correct form of the verbs by meaf the
words enclosed within the parentheses. In the third
part, they had to write a paragraph about an event
related to their childhood. If they wrotecomplete
composition with 2eB0 sentences and used the
correct form of past tense verbs, they wogdd 10
marks. This test was administered to determine the
effect of the mentioned feedbacks on the
acquisition of correct pagenseof irregular verbs
by the participants.

The delayed podest included a writing
activity for each studentwherethey were required
to write a paragraplabout theirprevioustrip. The
length of the paragraph had to be betweerBQ0
sentences, and the participants did their work in the
classroom.The ptal score for writing the assign
ment was 25. If they wrote a compositioh20-30
sentences and used the correct formthe past
tense verbs, they would get fr@arks. The research
er administered this test to determine the effect of
implicit and explicit feedback on the retention of
correct pasttense of irregular verbs by the
participants.

The scores for two posests entered into an
Excel worksheet as either correct;(by incorrect
(0); based on whether the students were able to pro
duce the target form in written output in English.
Whenever a student answered correcthg gotone
markfor the correct output.

Data Analysis

The gathered data as analyged by using the
Statistical Package for the Social Scien(eBS$
program presenting descriptive statistics of- fre
quency to find the most and the least scores of
Iranian B-L learners for using the correct form of
simple past tense. In addition, to see whether there
was any significant difference between two groups
in acquisition and retention of correct past form of
irregular verbs, regarding explicit or implicit feed
backreceived by them, the parametric independent

tense.

t-testswere used.
Learnerso i

Results

Testing Assumptions

This studyinvestigatesthe effect of two types of

feedback- explicit and implicit- on the acquisition

and retention of correct pasinseof irregular verbs

by Iranian EFL learnersAn independent-test was

used to compare the

immediate and delayed péssts.

mprovement i

KET, General Language Proficiency Test

In order to have participants of approximately equal
level of language proficiency, élresearcher admin
istered the KET general language proficiency test to
80 EFL learners. Sixty students who scored be
tween 1 standard deviation below and above the
mean were selected to participate in the study. The
descriptive statistics for the KET adisplayed in
Table 1.

Table 1 Descriptive statistics, KET

N Mean Variance KR-21
KET 80 80 37.95 54622 .85
Valid N (list wise) 80 (7.391)

Note: Standard deviationsSQ) appears in parentheses
belowM.

Testing Research Hypothesis 1

In response to thfirst research question concerning
the differential impact of explicit and implicit cerr
ective feedback on acquisition of correct pasise

of irregul ar ver bs, t he
pared. As it is evident from Table 2, Explicit group
(M = 30.07, SD = 4.63) outperformed Implicit
group M = 21.87,SD = 3.74) on the immediate
posttest.

Testing Research Hypothesis 2

In response to the second research question con
cerning the differential impact of explicit and
implicit corrective feedback on reteati of correct
past tense of irregul ar
were compared. As Table 3 displayse Explicit
group M = 26.07,SD = 2.13) showed &ignifi-
cantly higher rate of retention thahe Implicit
group M = 22.30,SD= 2.53).

Discussion
The pesent study was an attempt toward investi
gating the effect of explicit and implicit feedback
via email on acquisition and retention of the correct
past tense form of irregular English verbs by
Iranian EFL learners. Therefore, the following two
hypothesesvere formulated:
Hi: Implicit feedback via email is moreeffecive
than explicit feedback via email in acquisition of
the correct past tense of irregular verbs by Iranian
EFL learners.
Hz:  Implicit

feedback via @mail is more

groups?®d
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effedive than explicit feedack via email in
retention of the correct past tense of irregular verbs
by Iranian EFL learners.
As far as the first hypothesis is concerned, the
results of an independemitest revealed a signi
ficant difference
ance on lte immediate podest, administered to
determine the effect of implicit and explicit feed

back via email on acquisition of the correct past
tense of irregular verbs. The explicit groud &
30.07,SD = 4.63) outperformed the implicit group
(M = 21.87,9D = 3.74) on the immediate pefstst.

In other words, it appears conclusive that the

bet-we e nanfafl EFL fed¥fers Have® dbqlited thd past fefsE M

better, when using the explicit feedback strategy of
teaching grammar.

Table 2Independent samplédest, Immediate Eitest by groups

Levends Test for Equalit
of Variances

t-test for Equality of Means

95% Confidence
Interval of the

Sig. (2 Mean Std. Error Difference

F Sig. t df tailed) Difference Difference Lower Upper

Equal variances 3.575* .064 7.531 58 .000 8.200 1.089 6.021 10.379
assumed

Equal variances not 7.531 55.554 .000 8.200 1.089 6.019 10.381
assumed

Note:* =p > .05.F (F-test), sig (Statistical testing afysificance,df (degree of freedomp (probability value).

Table 3Independensamples-test, delayed pogest by groups

Levends Test for

Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2 Mean Std. Error Difference
F Sig. t df tailed) Difference  Difference Lower Upper
Equal vaiances 1.346* 251 6.229 58 .000 3.767 .605 2.556 4.977
assumed
Equal variances not 6.229 56.351 .000 3.767 .605 2555 4978
assumed

Note:* =p > .05. Sinceff) was 0.05, hypothesis two was rejected.

The second hypothesis was tested by applying
the independentt-test. The results indicated a
significant di fference
performance on the delayed ptss$t, administered
to determine the effect of implicit and explicit
feedback via email on retention of the correct past
tenseof irregular verbs. That is, the Iranian EFL
learners have retainglde past tense better usitige
explicit feedback strategy of teaching grammar.

This can be due to a variety of factovghen
Iranian EFL learners make a mistakgenerally,
they tend to rely o their teachers to provide them
with correct structures. So, they react when teachers
explicitly identify the error, correct it, and require
them to modify their language. As a result, they
tend to use erroneous structures less frequeitly
which teaclkers provide some clues.

In this study,ExperimentalGroup 2 (implicit
group) simply failed to notice the researcher
provided feedbackbecause the participants did not
receive any information on the formal aspects. Se
cond, the bolded uppercase worasay have
misguided them into wrongly correcting and chang
ing the word itself or adding unnecessary words
without realsing incorrect parts.

Psychological factors may affect the partici
pant® performance on tests. It can be claimed that

brentindiegdearnert dtheir mistakes in the poesepce 6

of their classmates might have acted as psycho
logical barrier to their upaking of the teacher
provided feedback and resulted in inefficacy of the
treatment. To mininge the negative effect of such
factors, the researcher qwided the participants
with feedback through -mail; since previous
research suggests that email can facilitate comm
unication (Cooper &elfe, 1990, as cited in Alzu'bi
& Sabha, 2013), reduce anxiety (Kern, 1995, cited
in Alzu'bi & Sabha, 2013), facilita social learning
(Belz, 2002 cited in Alzu'bi & Sabha, 20}3and
improve witing skills (Warschauer, 199@jted in
Alzu'bi & Sabha, 2013). Participants themselves
asked the researcher not to be reminded of their
mistakes in th presence of their clasates.

According to the findings of this study,
feedback strategy provides teachers with data on
effective teaching and student comprehension, and
CMC encourages them to use technology in peda
gogical environments. It may be more effective to
think about ®IC and using it for Iranian EFL
learners as a suitable way to increase negotiation of
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meaning because students are forced to use English
through email, although teachers can creatgnifi-

cant learning through giving the appropriate
feedback. As Browif2000, cited in Hosseini, 2013)
mentions, negative feedback can cause frustration
for studentsso they perceive that their writings are
disastrousbut computers in the writing class have
been shown to have a generally positive impact on
st udent anteiplEgubge acquisition.

Teaching English as a foreign language
(TEFL) teachers who use technology in their class
es should know that the successful use of email for
educational purposes will be largely determined by
how well it meets the identified eeds of their
learners.

Some other studies highlight the positive
effect of technology on improving different lang
uage skills as well as components. Findings of the
study conducted by Motallebzadand Amirabadi
(2011) indicated that -eollaboration/eparttnering
could improve learners writing skgllif integrated
into the EFL curriculum designed for pirer-
mediate level.

In their study onAsynchronous Computer
Mediated Communication (ACMC)St. John and
Cash (1995) found that an adult language learner
dramatically improved his German vianeail ex
changes with a native speaker. They concluded that
ACMC via email exchanges could improve learn
erso grammar and
corrective feedback (cited in Hosseini, 2013).

Several studies in CW®l have shown the
positive effects of synchronous interaction on: (a)
conversational communication skills (Chun, 1994
cited in Lee, 2009 Kitade, 2000 cited in Lee,
2009; (b) morphosyntactic development (Pelletieri,
1999 cited in Lee, 2009Salaberry, @00, cited in
Lee, 2009; (c) quality and quantity of production
of learner output (Beauvois, 1998ited in Lee,
2009 Kern, 1995 cited in Alzu'bi & Sabha, 2013
Kitade, 2000 cited in Lee, 2000 (d) amount and
equality of participation (Beauvios, 1998&ted in
Lee, 2009;Chun, 1994 cited in Lee, 2009Kern,
1995 cited in Alzu'bi & Sabha, 20)3 (e) par
ticipant roles Abrams, 2001, cited in Lee, 2009;
Bohlke, 2003, cited in Lee, 2009; Darhow26€02,
cited in Lee, 2009;Warschauer, 1996cited in
Alzu'bi & Sabha, 2013 and (f) negotiation of
meaning (Blake, 20Q0cited in Lee, 2009 Fer
nandezGarcia & MartinArbelaiz, 2002, 2003,
cited in Lee, 2009Pellettieri, 2000 cited in Lee,
2009 andSmith, 2003acited in Lee, 2009).

This study provides vahble findings in the
education field, but some limitations are attributed
to this study. First, the level of proficiency of
learners was low, and it was possible that more
proficient learners would have performed diff
erently. Second, the study did notveaany control
group because the researcher could not access a

group with similar characteristics and a large
number of participantshird, it should be accepted
that most previous research on corrective feedback
and positive contributions to grammarcacacy and
different English tenses have been conducted in
written, oral, and chat forms. Therefore, general
isations to asynchronous computeediaton via e

mail, especially in EFL environmentshould be
done with great caution.

Conclusion
On the basiof the results of the present study, it
became evident that explicit corrective feedback
had a significant effect on increasing the correct use
of English past tense. However, implicit corrective
feedback did not have any significant effect on
Iranian EFLlearners regarding the second experi
mental group's performance. The findings of the
present study also had further implications as to the
efficacy of computemediated feedback as a
medium on different aspects of language grammar.
One of the advantagesf €MC in many
general educational situations is the immediacy of
feedback (Atkinson & Davis, 2000, cited in Najafi,
2007). Choen (2003, cited in Dadabeigloo, 2011)
believes that classroom conversation includes
teacher interaction, student response, andhera
follow up. In Iranian L2 classrooms, real conver
sation rarely happens. However, Iranian students

I i ngui gsually usen theirr fissh arggage ttch sobves gheir

communication problem (conversation break
down) in real exchanges. Consequently, this often
does not led to meaningful negotiation in English.
Accordingly, it may be more effective to think
about CMC and using it for Iranian EFL learners as
a suitable way to increase negotiation of meaning;
email can materiade this to some extent.

Despite the limitations mentioned, it is
believed that the findings of this study are- en
couraging as technology has been finding its way
into pedagogical environments. Feedback is com
monly used in the classroom, but it is essential to
investigate the efficacy of technology arits
further implications in EFL classebecause the
increasing use of technology for feedback purposes
has been less explored. Additionallgnd with
respect to the results of this study, it should be
mentioned that the study indicates that technology
hasanimportant role not only for Iranian learners
but also for all around the world including South
Africans. Furthermore, for Iranian and other re
searchersthere is still plenty of room for further
research in this field.
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Appendix A

Alipanahi, Mahmoodi

Reading and Writing * Part 1

Questions 1 -5

Which notice (A — H) says this (1 — 5)?

For questions 1 — 5, mark the correct letter A — H on your answer sheet.

Example:

0 You cannot use your phone.

Answer: | 0| OO OO0

1 You should put things back in the
right place.

2 Go here if you have lost something.

i d
No

L\

ENTRANCE TO ART Roovq
USE OTHERDOOR |

i

g |ls TURN OFF ALL MOBILES

DURING LESSONS

You must walk in this place.

These students do not have a lesson.

You cannot go in through here.

Student’s bag
See Mrs Wade in office

Class 4B

No history class today
Teacher ill

— T
| Year 6 trip to Science Museum)
| Bus leaves Saturday_8.30 am

f

DO NOT LEAVE BAGS
IN FRONT OF THIS DOOR

(S

3

I

@

8

@

| No running in
school hall

|® ®

Study Centre

Please return all books
to correct shelf
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Reading and Writing * Part 2

Questions 6 - 10

Read the sentences about an internet café.
Choose the best word (A, B or C) for each space.

For questions 6 — 10, mark A, B or C on your answer sheet.

Example:
0  Last month an internet café ............ near Ivan's house.
ABC
A opened B began C arrived Answer. imm
6  The internet café quickly became ............ with Ivan and his friends.
A favourite B popular C excellent
7  Ttonly....... Ivan five minutes to get to the café.
A takes B has C gets
8  Ivanoften ............ his friends there after school.
A waits B meets C goes
9  The café has different ............ of computer games that they can play.
A things B ways C kinds
10  Ivan thinks there is a lot of ............ information on the internet.

A cerain B sure C useful




Alipanahi, Mahmoodi

Reading and Writing * Part 3

Questions 11 - 15

Complete the five conversations.
For questions 11 — 15, mark A, B or C on your answer sheet.

Example:
0 Where do you
come from?

11  Why didn't you come to the pool yesterday? A Ididn't see them there.

B It wasa great time.

C I was doing something else.
12 I have to go home now. A Have you been before?

B  Ii's still quite early.

C  How long was it for?
13 Whose phone is that? A It's not there.

B  Wasn'tit?

C I'm not sure.

14 There weren't any more tickets for the match. A That's a pity.
B  Itisn't enough.

C I hope so.
15 Shall we play that new computer game? A It's all right.
B Yes itis.

C Ifyou'd like to.
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Questions 16 — 20

Complete the telephone conversation between two friends.

What does Josh say to Matt?

For questions 16 — 20, mark the correct letter A= H on your answer sheet.
Example:

Matt:  Hi, Josh. It's Matt.

Josh: 0 ..C.. Answer: | 0 | O m O CICO0CIC

Matt:  Oh, sorry. I'm phoning about the

skateboarding competition this A I'dlike a new one but I don't think I'm good
afternoon. enough to win.
Josh: 16 ... B Ididntseeit. Isthe competition on all
afternoon?
Matt:  Really? There was some information
about it in our club magazine. C Hi. You're calling early!
Josh: 17 ... D Do the winners get CDs like last year?

Matt:  Just from 2.30 till 5 pm. They give out E Iwasn't very good then.
the prizes at 6 pm.
F Ididn't know that was today.
Josh: 18 ...
G I haven'tgot one of those.
Matt:  The prizes are better this time. The
top prize is a skateboard. H Maybe, we'll see. Shall we meet in the park
at 2.00?
Josh: 19 ...

Matt:  You're much better than you were
last year!

Josh: 20 ...

Matt:  Great! See you then.




Alipanahi, Mahmoodi

Reading and Writing * Part 4

Questions 21 - 27

Read the article about a young swimmer.

Are sentences 21 — 27 'Right’ (A) or ‘Wrong' (B)?

If there is not enough information to answer 'Right’ (A) or ‘Wrong’ (B), choose ‘Doesn't say’ (C).
For questions 21 — 27, mark A, B or C on your answer sheet.

Ana Johnson

Ana Johnson is a 13-year-old swimmer who lives in Melbourne in

Australia. Her dream is to swim for Australia in the next Olympics. )
She swims in both long and short races and she has already come first in many important

competitions.

As well as spending many hours in the pool, Ana also makes time for studying and for friends.
'T have lots of friends who swim and we're very close. It's much easier to have friends who are
swimmers because they also have to get up early to practise like me and they understand this
kind of life. But I'm not so different from other people my age. In my free time I also enjoy
going to the movies and parties. There are also some good things about swimming for a club. I
travel a lot for competitions and I've made friends with swimmers from other Australian cities
and from other parts of the world.’

Ana is becoming well known in Australia and she believes it is important to get more young
people interested in swimming. 'T don't mind talking to joumalists and having my photograph

taken. But last year I was on TV and that was much more fun.’
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Example:

0

Ana's home is in Melbourne.

A Right B  Wrong C  Doesnt say Answer: | 0

21

22

23

25

26

27

Ana hopes she will become an Olympic swimmer.

A Right B  Wrong C  Doesn'tsay

Ana knows that she is better at short races than long ones.

A Right B  Wrong C Doesn'tsay

Ana has won a lot of swimming competitions.

A Right B  Wrong C Doesn'tsay

Itis difficult for Ana to make friends with other people who swim.

A Right B  Wrong C Doesn'tsay

Ana likes doing the same things as other teenagers.

A Right B  Wrong C  Doesn'tsay

Ana has met people from different countries at swimming competitions.

A Right B  Wrong C  Doesn'tsay

Ana prefers speaking to journalists to being on television.

A Right B  Wrong C  Doesn't say

13
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Alipanahi, Mahmoodi

Reading and Writing * Part 5

Questions 28 - 35

Read the article about a circus.
Choose the best word (A, B or C) for each space.
For questions 28 — 35, mark A, B or C on your answer sheet.

A famous circus

The circus, Cirque du Soleil, began (0) ............ Montreal, Canada.

It was started (28) ............ the Canadian Guy Laliberté in 1984.

When he left college, Laliberté travelled around Europe and eamed

money (29) ............ music in the streets. Not long after he returned home, he started Cirque
with (30) ............ friend, Daniel Gauthier. During the 1990s, Cirque grew quickly. It now
does shows (31) ............ over the world and the number of people working for it has grown
from 73 to (32) ............ than 3,500.

The Cirque does not have any animals, but (33) ............ is music and dance and each show
tells a story. (34) ............ show, which is called Varian, is about a man who could fly. The
show starts with him falling from the sky and tells the story of how he (35) ............ to leam

to fly again.
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Example:

0 A in at to Answer: ;5&
28 A from B by of

29 A played B plays playing

30 A ther B his its

31 A some B al enough

32 A more B much most

33 A this B it there

34 A One B Each Both

35 A need B must has
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Alipanahi, Mahmoodi

Reading and Writing * Part 6

Questions 36 — 40

Read the descriptions of some words about the free time that people have.

What is the word for each one?

The first letter is already there. There is one space for each other letter in the word.
For questions 36 — 40, write the words on your answer sheet.

Example:

0 If you like reading about music and fashion, you may buy this. m_______
Answer: | 0 magazine

36 People who like watching football often go to this place. S______

37 If you enjoy taking photographs, you will need this. c_____

38 People who like swimming in the sea often go here. b____

39 You may play this instrument if you like music. 9_____

40 If you enjoy camping, you will need to take this with you. t
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Reading and Writing * Part 7

Questions 41 - 50

Complete the message left on the internet by a girl from Mexico City.
Write ONE word for each space.
For questions 41 — 50, write the words on your answer sheet.

Example: | 0 15

My name (0) ............ Elisa Valdez. I'm twelve and I live in Mexico City. I (41) ........... two
brothers, Emilio and Miguel. Both of (42) ............ are a few years older (43) ........... me.
My sister, Maria, is (44) .......... youngest in my family and it was her tenth birthday
(45)........... week

[ love spending time (46) ............ my friends. We often (47) ........... shopping or play
volleyball together. I really enjoy dancing too. [ joined a dance school five years
(48) ........... and I go there twice (49) ........... week to practise. I've learned a (50) ...........
of interesting things about my country’s music and dancing.

17



18 Alipanahi, Mahmoodi

Reading and Writing * Part 8

Questions 51 — 55

Read the invitation and the email.
Fill in the information in Louisa’s notes.

For questions 51 — 55, write the information on your answer sheet.

Come to an ice-skating party
oh Saturday
at
Park lce Rink

Starts at 1.50 p.m.

You won't need any money
but bring a warm sweater.

Let me know if you can come
by Thursday.

Sara

Shall we go to Sara’s ice-skating party together?
My dad will take us in the car but we'll need to
come back by bus. We'll drive to yours and get
you at 12.30. Ring me this afternoon on my
mobile (07816 212185) or after 6 p.m. at home
(366387) to let me know.

Person having party:

Day:

Time:

Take:

Travel there by:

Carla’s evening phone number:

Louisa’s Notes
Ice-skating party

Sara

51

52

p.m.

53

55
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Reading and Writing * Part 9

Question 56

Read the email from your English friend, Alex.

From: Alex

To:

It’s great you can come to my house this evening to
watch a DVD. What time can you come? Which
DVD do you want to watch? What would you like to
eat?

Write an email to Alex and answer the questions.
Write 25 — 35 words.
Write the email on your answer sheet.

Do not write your answer here.

You must write your answer for Part 9
on your Answer Sheet.

Source: University of Cambridge 2009.Key English Test for Schools Available at
http://dystefl.eu/fileadmin/user_upload/Units/Unit_10/Appendix10.1.pd€essed 20 May 2013.
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